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ABSTRACT

Mentoring, being a widely excepted concept around the globe is a must in the field of education. However,
this concept is yet not formally introduced in the education sector of Bangladesh. Mentoring service, at the
moment is mostly needed for the undergrad level students of Bangladesh. Thus the purpose of this study is
to explore the perception of the teachers and the students about mentoring as well as the potential barriers
of formally introducing mentoring. This small scale qualitative study has been carried out in five
universities of Bangladesh where the total number of respondents were fifteen including five teachers and
ten students. Data was collected using semi-structured interview schedule and was analysed thematically.
Findings suggest that most of the teachers and students are not quite aware of the concept of mentoring,
thus proper training, infrastructural development, awareness raising programs should be conducted before
formally introducing mentoring for the students.

1. INTRODUCTION

In some points of life, almost everyone has experienced being mentored or has been a mentor
themselves, not necessarily in a formal way [1]. Mentoring means facilitating and assisting
someone to attain the goal of life and not instructing someone to do specific tasks [2]. It plays an
important role in impacting the classroom practice, developing potential, raising standard and
achievement [3]. For the undergrad students, mentoring is particularly necessary to make the
students understand the field of study [4] and to help the students in goal attainment through
providing knowledge, ideas, opportunities and assistance [5].

However, in Bangladesh, the term mentoring is still unknown to many. There is no mentoring
service available in the education sector of Bangladesh, neither for the teachers, nor for the
students. In this competitive world it is very important yet challenging to introduce mentoring
service in the education sector of Bangladesh. That is why this study on mentoring the undergrad
students of Bangladesh is of particular interest to the researchers. This study focuses on the
perception of the teachers and students about mentoring and the challenges of introducing
mentoring in the undergrad level. Undergrad level has been chosen for the study because, from
the researchers’ experiences, it was found that, this stage is the most crucial one for the students
where they need proper care and guidance as well as a professional mentoring to understand their
area of study and future career prospects.
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2. DEFINITIONS

In the National Framework for Mentoring and Coaching [6], mentoring is defined as, a structured,
sustained process for supporting professional learners through significant career transitions.
Coaching, on the other hand, has a narrower concern of developing specific skills and improving
performance [7]. Other definitions of mentoring include, providing guidance, advice, support and
feedback to a less experienced person by an experienced one [8] and, assisting and motivating
someone to gain knowledge for skill development, performance management and potential
maximization through which they can achieve the goal of their life [9]; whereas, coaching
remains one of the aspects of mentoring focusing on development of professional practice [10].

A mentor has numerous other functions then coaching; including, communicating, demonstrating,
supporting, protecting, guiding, advising, motivating, counselling, teaching, tutoring, volunte-
ering, role modelling, proctoring, talent developing, providing psychological support and acting
as a resource person [11], [12].

3. MENTORING MODELS

Mentoring is all about helping the learner to achieve his/her goal. There are two ways of helping a
learner. One is directive which means solving the learners’ problem for them, and the other one is
non-directive where the mentor helps the learners to solve their own problems by themselves
[13]. Studies show that the most effective mentoring relationships for the mentees’ personal
development are the non-directive ones [14].

Clutterbuck (2002) mentioned five styles of helping to learning along two dimensions where the
two dimensions are directive versus non-directive and stretching versus nurturing, and the five
styles are coaching, networking, guiding, counselling and mentoring. He also described two
models of mentoring including all these styles and both the dimensions, named developmental
mentoring, where mentoring is a combination of all the styles and dimensions equally, and
sponsoring mentoring, where guiding and counselling is given more importance than coaching
and networking [14]. Though both the models are suitable for mentoring, however the
researchers’ personal opinion is that there should be no prescribed model of how the mentoring
should work. Depending on the needs of the mentee, his/her goals, the realities, the options and
the wills, the mentor should choose the way the mentee might be mentored.

This leads to another model of mentoring which is the GROW model. Though the GROW model
is basically a coaching model, but as it is a non directive model, it can be used in mentoring as
well [15]. This model has some flaws as mentees now-a-day sets goals according to the realities
and there might be more than one goal set for a mentee. This will make it difficult for both the
mentor and the mentee to follow the GROW model and as a result this model might not be
suitable to start with in a mentoring service that is thought of being introduced in Bangladesh.

Thus, for introducing mentoring in Bangladesh, the researchers would prefer the mentors and the
mentees to be spontaneous in the mentoring process and just be them without thinking about any
specific mentoring model to follow. It would be easier for the first timers to be natural and not
follow any specific mentoring model, because, throughout the mentoring process, everything will
automatically set in a format and eventually they will start following a model.
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4. THE MENTORING RELATIONSHIP

The mentor and the mentee share a close relationship which changes and develops over time.
Different authors have defined this relationship differently. Kram (1985) divided mentoring into
four stages named, initiation, cultivation, separation and redefinition [16], whereas Gray (1988)
defined mentor-mentee relationship into five steps- prescriptive, persuasive, collaborative,
confirmative and successful [17]. Again, Zachary (2000) described four stages of mentoring
relationship named prepare, negotiate, enable and close [18]. Finally, Metros and Yang (2006)
tried to break down all these models and redefined them to four stages- Identify, negotiate,
facilitate and graduate [19]. All these stages defined by different authors actually refer to the
changing mentor-mentee relationship over time. The mentor might not necessarily follow any
particular model, rather only be aware of the gradually developing relationship.

5. OBJECTIVES OF THE STUDY

Knowing the importance of mentoring, it is now high time to introduce this in Bangladesh and to
do so, at first it is needed to understand the perception of the students and the teachers about
mentoring and the challenges they think are there in introducing this service. Thus the objectives
of this study had been set as-

1. Exploring the perception of the students and the teachers of undergrad level of
Bangladesh about mentoring.

2. Pointing out the challenges in introducing mentoring service at undergrad level in
Bangladesh.

6. METHODS

Qualitative research is all about understanding how a person sees, understands and experiences
things [20] and thus this small scale research was qualitative one as it tended to analyse the
understanding and the experiences of the participants. For sample, 1 public and 4 private
universities were selected from Dhaka city and 1 teacher and 2 students were chosen from each
university using convenient sampling. This sampling strategy was applied in this research
because it was accessible and most convenient [20] for the researchers. Semi-structured interview
was conducted for data collection and two interview guides have been prepared for interviewing
the teachers and the students. Semi-structured interview was selected as data collection tool as it
is flexible and gives the participants opportunities to discuss their own issues rather than what the
researcher anticipates [21]. Thematic analysis constituted of six phases, is used to analyse the data
[22].

6.1. Ethical Consideration

BERA Ethical Guideline for Educational Research [23] has been followed throughout the study
to maintain proper ethical practice. No name or means of identification has been used in the
research to maintain privacy and confidentiality of the participants. The participants have been
given information and consent sheet including their role and right in the study and verbal consent
have been recorded from them. Others work included in the study have been referenced properly
in order to avoid plagiarism.
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7. FINDINGS AND DISCUSSION
7.1. Present Situation

By analysing the data, it has been found that, at present, there is no official mentoring service
available in Bangladesh. The concept is new in the education sector and a good number of
students do not actually have any idea of mentoring. Nevertheless, there are some services similar
to mentoring, such as, advising, supervising and counselling. Students have also mentioned “The
unofficial mentor” [1] who is one of the teachers helping a particular student when s/he needs
help and support.

7.2. Students’ Beliefs

All the students agreed that mentoring is necessary for them. For some, mentoring will strengthen
the teacher-student rapport and for others, mentoring will help decision making. Some also
explained that mentoring will help them to understand their area of study and know more about
future job fields, which ultimately will lead to what Jones et. al. (2007) opined as the benefit of
mentoring- career satisfaction [24].

7.3. Teachers’ Beliefs

Unlike the students’, the teachers’ understand the true meaning of mentoring and its importance
in the education sector of Bangladesh. They opined that mentoring is a combination of guiding,
facilitating, advising and counselling and always supporting the students to choose the right
career for them. Teachers also believe that, classic mentoring [25] is needed for the undergrad
students to Bangladesh.

7.4. Mentoring Experiences of the Teachers

Some of the teachers have experienced the unofficial mentoring themselves and therefore are now
being unofficial mentors of some of their students. Some teachers, who as students needed
mentoring support and failed to find one, also realise the problem of the students and try to help
them.

7.5. Mentoring Experiences of the Students

Some students explained that they were unable to find the perfect teacher and thus could not get
proper support. On contrary, some of the students found an unofficial mentor who helped them
throughout their academic years and are still helping them in making important decisions of life.

7.6. Qualities of a Mentor

According to the teachers, a good mentor should be flexible, friendly, knowledgeable,
communicative, a good listener and a role model. This is similar to the findings of Roberts (1999)
where the teachers felt that they need to be expressive and instrumental while being flexible and
versatile [26]. Teachers, in this study, feel that s/he should have the qualities of a counsellor, a
guide, an advisor, and a resource person. On the other hand, the students want a mentor who will
listen to them carefully, understand their problems, and will give them genuine guidelines.
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One of the major concerns for the students in the mentoring relationship is their privacy and
anonymity that means the mentor should be loyal, which is one of the qualities of the ideal
mentor [27]. They also want someone, who has time for them and can relate to their situation.
According to the students most of their teachers do not possess enough qualities to be a good
mentor and need proper training.

7.7. Ideal Mentoring Relationship

An ideal mentoring relationship as the students suggested, is one where the mentor communicates
well with the mentee. The best way of effective communication in the opinion of the students is
listening carefully and frequently asking questions. On the other hand, the teachers believe that
the best mentoring relationship occurs through sincere observation of the mentor of every activity
of the mentee to understand even the hidden feelings of the mentee.

From the data it can be summed up that the ideal mentoring relationship is all about a flexible and
friendly relationship with effective communication, active listening, frequent questioning,
identifying mentees strengths and weaknesses, reflecting experiences and providing valuable
feedback.

7.8. Perception of Introducing Mentoring in Bangladesh

Both teachers’ and students’ hold positive perception about introducing mentoring in Bangladesh.
Despite some potential challenges, both the teachers and the students are hopeful about launching
this new initiative for the undergrad students.

7.9. The Challenges of Introducing Mentoring in Bangladesh

For private universities, there are other similar services as mentoring and students can go to the
teachers anytime they want; so, mentoring as a separate service is not needed. On the other hand,
for public universities, the main problem is bureaucracy. Everything runs in a bureaucratic way
thus takes a long time to introduce new things; that is why the university administration finds it
easy not to initiate anything new. This is the greatest challenge in public universities in
introducing mentoring services.

Other issues are lack of trained and motivated teachers, personal conflict between the teachers,
teacher-student conflict and political involvement in education. These issues are similar to the
issues identified by Schlosser and Foley (2008) which are power issues, inappropriate
relationships, lack of competence of the mentors and boundary problems [28].

8. RECOMMENDATIONS

According to the findings of the study and the researchers’ personal knowledge and experience, it
can be recommended that to introduce mentoring service in undergrad level of Bangladesh, first,
the teachers should be given proper training. Awareness raising programs should also be arranged
in all the education institutions for both the teachers and the students. At the starting, the institutes
can develop their own framework and policy for mentoring according to the needs of the students
and the teachers as well as the institute. Eventually, when mentoring would be widely
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acknowledged in educational institutes throughout the country, then the higher level of education
administrators can develop a national mentoring policy.

9. CONCLUSION

Mentoring, as a method of developing others often occurs within supervisory frameworks [29]. It
provides benefits to both the mentor and the mentee [30], [31]. The mentors need certain skills
such as questioning, influencing and effective feedback, to make the relationship a successful one
[32]. Different authors have suggested different models of mentoring, although it depends solely
on the choice of the mentors to select one model or to establish a new model for their mentoring
relationship. Besides, there are different stages of the mentoring relationship and in every stage
the mentoring techniques might change.

In Bangladesh the concept of mentoring is new. Thus in this study, the mentoring situation of the
undergrad level of Bangladesh has been examined with reference to the teachers’ and the
students’ perception of mentoring and the potential challenges that might be faced while
introducing mentoring in Bangladesh. The findings show that the participants’ reaction is positive
regarding introducing mentoring though there are some issues such as, organisational policy,
teacher-student relationship, uneven expectations and lack of training and interest among the
teachers, regarding the implementation of this new initiative. Nevertheless, some awareness
raising programs like seminars and workshops on the benefits of mentoring is hoped to be helpful
regarding changing the situation. In the end, it is anticipated by the participants of the research as
well as the researchers that in near future, mentoring will be widely available for the undergrad
students of Bangladesh.
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